
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Every Child Matters, 
Each Moment Counts, 
Everyone Belongs   
 
 
 
 
 
Respect ~Resilience ~ Responsibility ~ Kindness 

 

 

 

      

BEHAVIOUR PROCESS 



 

OCEAN ROAD PRIMARY SCHOOL ACKNOWLEDGEMENT OF COUNTRY 
 

We assemble in this special place to celebrate our 
leaning journey together. 

We acknowledge the traditional custodians of this land 
upon which we learn, the Bindjareb people of the 
Noongar Nation. 

We pay respects to the elders of the past, present, and 
future and acknowledge their spiritual connection to 
Country. 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



REFRAMING BEHAVIOUR MANAGEMENT INTO POSITIVE EDUCATION 
 

The rationale behind this procedures document is that we believe in a learning 
environment that is compassionate and trauma sensitive. One in which our children feel 
empowered, cared for, emotionally and physically safe and that they belong. One in which 
every educator sees a child in struggle not a child in trouble (Joe Brummer) and has the 
understanding that kids do well if they can ( Dr Ross Greene).  
 
There is a behaviour revolution taking place across the world due to this research and the 
latest research on brain science. A vast majority of our society still philosophically believe in 
punitive discipline and that punishment will change behaviour. We see our job as educators 
as being part of this revolution, disrupting these paradigms and unconscious bias to the 
new mindset that you can’t punish a child out of a behaviour or out of their brain stem. 
Relationships change the brain and hence modify the behaviour.  
 
With this impetus and using the work of Dr Bruce Perry and other leaders in the fields of 
trauma and brain science (including Dr Steven Porges) we have developed a multi-tiered 
approach that is good for all students and ‘gives students whatever is needed to achieve 
the goal’ (meaning of equity-Dr Marcus Matthews) for when we know better, we do better. 
This approach is based on the power of relationships to change the architecture of the 
brain, Positive Behaviour Supports including setting the limits, a whole school approach to 
social and emotional learning that identifies and regulates children’s feelings and 
behaviour, restorative practices to build empathy and develop ownership of their choices 
and a collaborative problem-solving approach to assess what expectations the child is 
having trouble meeting. We recognise that behaviour is communication. We aim to 
understand their behaviour, what they are communicating and their hidden needs (Iceberg 
model) in the context of relational safety.  
 
Our quest to deliver world class, evidence-based behaviour education to our students is 
voracious and unending. We will continue to research and develop further understandings 
of the human brain and how our work impacts our students. We will not only continue to 
change our lens but also change our practice so that we can change the trajectory of our 
students' lives. 



BEHAVIOUR INTERVENTION PYRAMID 
 



BEHAVIOUR EDUCATION OVERVIEW 
 

 

THREE-TIERED INTERVENTION TO PREVENT AND MANAGE BULLYING 

 

 

          

 

 

 

 

 

 

 

 

 

 

 

 

 

 



RESPONSES TO UNPRODUCTIVE BEHAVIOURS 
 

 

 

  



RESET 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



REFLECTION ROOM 
 

 



LOSS OF GOOD STANDING 
 

 



EXECUTIVE REFERRAL 
 

 



ICEBURG MODEL 
 



DEFINITIONS AND ACRONYMS 
BEHAVIOUR SUPPORT The educational support a student receives from the school in order 
to learn and maintain identified behaviour.  

STUDENT A person who is enrolled at a Department of Education school.  

PARENT(S) A person or persons who at law have responsibility for the care, welfare and 
development of the child, whether long term or day to day.  

SCHOOL’S CODE OF CONDUCT The school’s code of conduct describes the behaviours that 
students are expected to learn and maintain.  

STUDENT A person who is enrolled at a Department of Education school.  (Std) 

CLASSROOM TEACHER A person who is the student’s main teacher (CRT) 

SPECIALIST TEACHER  A person who is the student’s teacher for specialist subjects such as 
physical education (ST) 

DUTY TEACHER A person responsible for students following the code of conduct during 
break times (DT) 

EDUCATION ASSISTANT A person responsible for ensuring the good order of the school and 
offering support to students under the direction of the teacher (EA) 

SPECIAL NEEDS EDUCATION ASSISTANT A person responsible for ensuring the good order 
of the school and offering support to students under the direction of the teacher, 
specifically for special needs students (SNEA) 

LEARNING SUPPORT COORDINATOR a person who works collaboratively with the 
classroom teacher, parents and deputy principal to coordinate high needs to support (LSC) 

PRINCIPAL A person responsible for ensuring the good order of the school (P) 

DEPUTY PRINCIPAL A person  responsible for ensuring  the good order of the school under 
the principal's direction (DP) 

EXECUTIVE TEAM the principal and deputy principals (ET) 

POSITIVE BEHAVIOUR SUPPORTS a framework for improving student academic and 
behaviour outcomes to ensure all students have access to the most effective and accurately 
implemented instructional and behavioural practices and interventions possible (PBS) 

SEN Special Educational Needs 
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ADDITIONAL LINKS 
 

Student Behaviour in Public Schools policy 

Requirements related to the Student Behaviour in Public Schools policy 

Student Mobile Phones in Public Schools Policy 

CEO Directive: Required action to be taken with students fighting or publishing videos of 
fighting 

CEO Instruction: Recommendation for exclusion when a student has made intentional 
physical contact with a staff member 
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